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PRESENTATION NOTE 

Motto: "A world without values would be like an uninhabited house." – Marshall McLuhan 

     Throughout schooling, the fundamental purpose is to shape a type of personality that will 

integrate into the society in which he will live. Undoubtedly, this finality, as well as the steps 

to be followed until there, are achieved through the finalities, being, thus, necessary that they 

be dependent on the relations with the valid value system. Values are transmitted through the 

mechanisms of education and socialization, being assimilated and internalized by individuals; 

they thus acquire a normative character and enter into the structure of our mentalities and 

beliefs, from where they act as benchmarks and criteria for orienting behaviors and actions. 

Optional course « European values »/ EU and others. Together for the essential values!" 

represents an integrated optional curricular offer for the primary cycle, second grade, designed 

for a time budget of 1 hour/week, for the duration of a single school year, but can be adapted 

and extended for another level/class of study. The present curriculum aims at developing the 



early personal skills of the students, in an attractive way, adapted to the age and level of 

knowledge of the students, having as procedural resources a range of active-participative 

methods. 

The optional course does not propose  the theorization of notions, principles, ideas, but to 

involve the students in activities that start from the coordinates of everyday life, but also of the 

inner and spiritual life of each one and bring them into the situation to communicate, to 

collaborate, to identify together the common interests at the micro and macro social level, but 

also those that set them apart and to make them understand that what is different from each of 

us is not necessarily superior or inferior. All these behavioral and attitudinal aspects will be 

built on the basis of EU values: human dignity, freedom, democracy, equality, the rule of law, 

human rights. These shared values are promoted to ensure inclusion, tolerance, justice and 

solidarity. 

In the elaboration of this curricular offer, the elements and recommendations contained in 

European and national documents, related to European values, with which the teaching staff 

became familiar during a training session with the expert Petya Stoyanova-Staneva - senior 

teacher at Emiliyan Stanev Secondary, were used. School, integral action of the Erasmus+ 

project No. 2023-1-RO01-KA121-VET-000148133, CDS 2020+, which had as its general 

objective the development of design skills for optional courses based on current geopolitical 

issues. 

 Also, in the design of the CDS, the professional experiences of the students and teachers who 

participated in internships, respectively job shadowing, organized in Turkey, Spain and 

Portugal were used.  

 Therefore, the optional subject “ME and others. Together for the essential values!", with a 

transdisciplinary character, proposes themes of major national and European interest, which 

allow practicing in a simple, attractive and concrete way, the art of living beautifully and in 



harmony with oneself and with those who do not they are just like us, in the context of new 

challenges and changes at the European level - values and rights, rule of law, security, digital 

transformation, European democracy, migration, etc. 

 

Taking into account the particularities of the age of the students, the learning activities will 

have a playful character, capitalizing on songs and drawings, as well as DIY activities, as far 

as the theme allows, thus integrating the curricular area Arts and technologies, but they will 

also be capitalized texts, documents from the areas of Language and communication or Man 

and society. The premise is that, in fact, communication is the basis of interpersonal 

relationships, so important for the socialization of the individual, for his integration into the 

community and, above all, for the formation of critical thinking necessary in an active life and 

adaptable to any change.  

The general competences of the program are built, mainly, by adapting the general 

competences of the curriculum of the Civic Education discipline to the theme of our relations 

with other people. Values, norms and moral-civic behaviors, through their explicit 

circumscription to some subjects from the curricular areas Language and communication, Man 

and society, Counseling and personal development, Arts and technologies. 

The specific competencies are, according to the didactic methodology, derived from the general 

competencies and are accompanied by examples of learning activities, which, like those in the 

national curriculum, are ways of organizing the didactic activity for the structuring, training, 

and development of students' competencies. the teacher can use the examples of learning 

activities that this optional program proposes, he has the freedom to complete or replace them. 

It is important that they ensure an efficient, coherent didactic approach, appropriate to the class 

profile. 



The learning contents are organized by fields and represent basic acquisitions aimed at 

European values, informational means by which students' skills are structured. 

The methodological suggestions have the role of orienting the teaching staff in the use of the 

proposed program for carrying out teaching-learning-evaluation activities, in accordance with 

the specifics of the discipline and the age characteristics of the students. 

 

 

 

 

 

 

 

 

 

                   GENERAL COMPETENCES 

1. Awareness of the need to belong to the European community 

2. The manifestation of moral-civic behavior skills in accordance with European values 

Specific competences and examples of learning activities 

1. Awareness of the need to belong to the European community 

 

SPECIFIC 

COMPETENCES 

EXEMPLES OF LEARNING ACTIVITIES 

1.1. Identification of relevant 

elements for belonging to the 

European community 

 

exercises to recognize and clarify, in relevant contexts, the 

values of the European Union 

- recognition of European values starting from given 

images 

- exemplifying concrete situations of manifestation of 

European values by watching films/video materials, 

which present elements specific to the member countries 

of the European Union 

- exercises for completing/continuing a text, commenting 

on statements/statements regarding various aspects of 

European values 



- creating drawings/posters/collages that illustrate 

European values 

 

1.2 Exploring some European 
values that regulate 

relationships with other people 

 

- the use of examples (such as those presented in stories, 
cartoons familiar to students, from real life) to illustrate 

European values 

- recognizing the respect/violation of European values, 

starting from contexts familiar to students (for example, 

presented in stories, fables, cartoons familiar to students, 

behaviors of children and adults) 

- supporting with simple arguments the need to respect 

European values 

- discussing the concrete ways in which European values 

are respected, at the level of the local community where the 

students belong 

 

 

2. The manifestation of moral-civic behavior skills in accordance with 

European values 

 

 

SPECIFIC 

COMPETENCES 

EXEMPLES OF LEARNING ACTIVITIES 

 2.1 Identifying existing 

relationships between people 

within the group 

 

- exemplifying relationships between people in different 

groups, starting from stories, fables, cartoons appropriate 

to the students' age and from situations observed in familiar 

life contexts 

 - exercises to identify, in life contexts, existing 

relationships within different types of groups 

- the simulation, in given contexts, of some relationships 

within the groups of which the students are a part 

 

2.2 Comparing one's own 

behavior by referring to 

characters and people in the 

immediate environment 

 

- analyzing some characters from stories/stories or from 

real life, in order to identify some similarities and 

differences between oneself and them 

- games of self-knowledge and mutual knowledge through 

the use of different forms of communication 

-discussions, starting from a role play, about 

appropriate/inappropriate behaviors  



- the presentation of elementary personal traits in relation 

to European values, by making a game-debate 

 

2.3 Formation of positive 

attitudes in relation to 

European values 

 

- putting students in a position to express their thoughts, 

feelings, attitudes in relation to European values 

- expressing, through a drawing/image, a point of view 

regarding appropriate/inappropriate behavior in relation to 

European values 

- imagining stories about the relationships between people 

from different European countries referring to EU values 

- specific activities to celebrate certain events, for example: 

"International Day of Tolerance" (16 November), 

"International Day of Children's Rights" (20 November), 

"Spring Day in Europe" (20 March), "Europe Day" ( May 

9) etc. 

 

  

 

 

TOPICS 

 

Content areas  Topics 

The person in the EU community 

 

Human dignity 

Freedom 

Human rights 

 

Relations with others in the EU 

community 

 

Tolerance 

equality 

Solidarity 

Peace  

collaboration 

 

 

Methodological suggestions 



School curriculum for the optional subject "ME and others. Together for the essential values!" 

regulates the activity of the teaching staff in terms of both the formation of specific skills in 

students and the design of a teaching approach appropriate to the age of the students and 

different learning contexts. 

The school curriculum takes into account the fact that primary school students are at a certain 

stage of their cognitive development; according to Jean Piaget, the children who are targeted, 

as age level, by the present school programs, are, in terms of cognitive evolution, in the stage 

of concrete operations; at this stage, children have an inductive-logical and concrete 

intelligence, and they need a concrete correspondent in reality. In this sense, the formative 

value of the didactic strategies used in the teaching-learning-evaluation process in the optional 

subject "ME and others. Together for the essential values!"" can be increased by the teaching 

staff by capitalizing on the beneficial effects of playful behavior, the game representing an 

essential component of learning activities. 

 

Didactic strategies 

The recommended didactic strategies are those that ensure the active-participatory character of 

the didactic approach, that stimulate the exploration and independent activity of the students 

and that are based on the development of critical thinking, on cooperative learning, on 

argumentation and exploratory discussion, on role-playing, game- debate and journaling as a 

means of learning through reflection on feelings and values. Thus, students will have learning 

contexts in which they will think, discuss with others, develop communication skills, listening 

skills, tolerance and multiperspectivism, all an integral part of essential European values. These 

strategies will be applied in an educational climate conducive to effective communication, 

interaction in the learning process, practicing moral and responsible behaviors. The didactic 

strategies will emphasize the progressive construction of knowledge, the flexibility of 



approaches, ensuring the differentiation and individualization of learning and the 

transdisciplinary approach. 

It is recommended to create a didactic approach in which indoor activities are correlated, 

supplemented with outdoor activities (drawings on the asphalt, outdoor games, treasure hunts, 

etc.).  

For the selected contents, inductive strategies can be implemented based on the use of examples 

- from short narrative texts, stories, fables, songs or from real life - to identify elements of 

personal identity, some norms of behavior. Inductive strategies can be correlated with 

analogical ones, based on models - from the fictional world or from real life - for the personal 

characterization, the group, the community, for the manifestation of positive attitudes towards 

European values. Also, heuristic strategies based on problematization can be used: role-playing 

games regarding the application of simple rules, in the class group; creating posters/collages 

with images, photos that present different values, simulating, in given contexts, some 

relationships within the groups the students belong to. 

Learning approaches can be built on four stages specific to experiential learning: 

- first stage: arousing enthusiasm - this stage is based on game-type activities (ice-breaking 

exercises), aimed at creating an atmosphere of enthusiasm, involvement, and stimulating 

positive connections within the group;   

    - the second stage: knowledge - the actual learning experience, this stage is based on 

receptivity (situation, task, exercise, game, story): it positively channels the initial enthusiasm, 

develops observation skills, increases receptivity by understanding reality as it presents itself, 

beyond subjective considerations, by relating to different contexts from the familiar universe, 

capitalizing on attractive resources: images, video supports, audio, games created on e-learning 

platforms, texts accompanied by images, etc.; 



- the third stage: integration- analysis of the experience - this represents the stage of objective 

and valuable knowledge and the rejection of possible worthless aspects and is achieved through 

open questions, the acceptance of personal points of view, the reconstruction of the experience 

based on the answers, the discussion accompanied by reflection, formulating own conclusions; 

- the fourth stage: application - redefining the experience - is the stage that focuses on the 

adoption of behaviors in accordance with the new concepts and values, work tasks are 

proposed, practiced, the key terms of the learning situation are fixed and links are created with 

the thematic context. It is recommended that learning tasks aim at: 

● simple affirmations and negations, centered on the key term, but also on feelings, emotions 

of the moment; 

● brief description of states, emotions, feelings related to a given fact; 

● building concrete situations with support provided by the teacher; 

● evaluation of observed behaviors; 

● valorization and evaluation by changing the context (What would have happened if...); 

● similarities and differences between two analyzed situations, based on criteria provided by 

the teacher. 

Experiential learning situations will be followed by reflection exercises through open-ended, 

exploratory questions at the factual (What do I do?), emotional (What do I feel?) and cognitive 

(What do I think?) levels, which allow the formulation of personal conclusions, accompanied 

by change of behaviors. 

Among the methods that ensure the active participation of students, from information to 

experience and reflection, are the following: 

 

1. DOUBLE BUBBLE: a teaching-learning method that groups SIMILARITIES and 

DIFFERENCES between two objects, ideas, phenomena, etc. 
 



 

2. DIAMOND: a technique for developing the ability to synthesize the main ideas in a text. 

 

 

 

Who is the main character of the 

text? 

 

What is this character like? 

 

How do you think it should be? 

 

What does the character do? 

 

What quality does the character 

have? 

 

 

 

 

 

 

 



 

3. SORTING OF ASSERTIONS: an analysis-based method to highlight the defining features 

of a notion or opinion. It has the role of practicing the ability to analyze some ideas, in order to 

select them according to different criteria. 

 

 

 

 4. VENN DIAGRAM: a method that is effectively applied to observation activities, stories, 

didactic games, conversations to systematize some knowledge or to restructure ideas 

extracted from a story 

 

 

 

 

 



5. LOTUS TECHNIQUE: an interactive group work method that allows for the establishment 

of relationships between concepts, based on a main theme from which other themes derive. 

 

 

 
6. THE MYSTERIOUS JOURNEY: This is an imagination game where students are 

guided to orient themselves according to spatial positions. 

7. THE AQUARIUM: This technique assesses students' behavior during a group 

learning activity, as well as the behavior of the entire group. Students are organized 

into two groups: one engages in the debate of the issue, while the other observes 

how the debate unfolds. This allows for learning appropriate communication 

behaviors (both verbal and nonverbal), which can help reduce potential conflicts. 

 

In the optional course "Me and the Others. Together for Essential Values!", the 

ongoing assessment will focus on the progress of each student and will be 

conducted both during the learning process and through a summative evaluation at 

the end of the module/school year. The purpose of the evaluation is to reinforce 

learning, monitor student progress, reflect on students' learning methods, and offer 

directions for optimization. In this regard, collective, interactive methods from the 

range of alternative and complementary approaches are recommended, serving both 



as evaluation (acquisitions and progress) and as reinforcement and consolidation of 

learning outcomes. Formative assessment can be achieved through practical 

activities, individual and group projects, posters/drawings/collages, portfolios with 

representative student work (in the form of a "Journal of Good Ideas"). Experiential 

learning can be facilitated by using reflective questions, starting right from the initial 

contact with new experiences: 

What did you observe happened? 

What did you think when…? 

How did you feel when…? 

What caught your attention during the viewing? 

Who are the characters/people involved? 

What happened to those characters/people? etc. 

 

A personal journal can also be created, easily filled with stickers that depict 

emotions, attitudes, expressions, symbols, ideas, etc., serving an 

evaluative/appreciative role. Additionally, self-assessment activities are 

recommended for students, such as: 

 

I liked…; 

I found it less enjoyable…; 

I didn't understand… 

 

Systematic observation of students' activities and behavior is the primary method in 

such an optional course, involving the observation of their actual work methods, the 



degree of student involvement, and the feelings and attitudes displayed during group 

or pair activities. Checklists or rating scales can be used. 

 

The rating scale includes student behaviors categorized by the following: 

 

To what extent did the student participate in discussions? 

To what extent were their observations related to the topic? 

□            □                 □                     □                   □ 

Never    Rarely     Occasionally     Frequently    Always 

The checklist is similar to the rating scale but records whether a characteristic or 

action is present or absent, for example: 

Did the student follow instructions? Yes □ No □ 

Did they cooperate with others? Yes □ No □ 

Did they complete the task? Yes □ No □ 

 

The final, summative evaluation can be carried out based on a project, an activity 

within the school community, or in the classroom (exhibitions, dramatizations, etc.). 

The aspects targeted in such an evaluation include the results obtained through the 

project, its impact in relation to the level of objective achievement, the way of 

working, and the involvement of team members, highlighting important dimensions of 

this optional subject – active listening, tolerance, cooperation, and 

multiperspectivism. 
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